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ABSTRACT 
 

Many institutions and programmes training people for Christian service and ministry 
today are accredited by universities or government approved accrediting agencies. 
This was not always the case and the article examines historical reasons for this 
reversal, the supporting arguments for such a linkage and the critics of such a 
relationship between Christian seminaries or colleges and secular accreditation. The 
conclusion is reached that there is no ultimate matter of principle involved which 
decides the issue and decisions need to be made on a local level. Such choices will 
depend on the relationship available and the mission of the school. Ultimately, for 
those training others for Christian service, there is a fundamental inadequacy in any 
such accreditation alone. We need to ensure that the churches also have a vital say in 
theological education. 
 
 

One of the key issues before evangelical colleges in Europe today is 
whether � or how � to relate to the universities or national accrediting 
agencies. Those contemplating the accreditation of their programmes are 
asking what they may gain and lose in the transaction that they are under 
pressure from various sources � not least financial � to achieve. Other 
schools, with accredited programmes already, find it easy to make the 
arrangements work out of habit, following the lead or even the model, of 
the university, without a keen sense of what they gain and what must not 
be lost. 

 

 

Background Issues 
 
Most would agree that the training of people for Christian service is the 
task of the Church. The issue in dispute at this point concerns the best 
relationship, if any, between this task and the university. European 
evangelicals have shifted their ground significantly on this issue. They 
began by mostly rejecting any connection with the academic enterprise of 
society and yet today in many European countries their colleges teach for 
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degrees validated by universities. This shift happened at a time when 
those involved in traditional college-based, university-connected training 
were becoming disenchanted with the concept, such as Lesslie Newbigin 
who spoke of the �Babylonian captivity� of theological education by the 
universities,1 and when influential members of the evangelical community 
in the UK such as Dr. Martyn Lloyd-Jones were opposing the use of 
university examinations in training people for Christian service.2 

How valid and useful has this shift been for evangelicals in Europe? 
We must commence our answer to this question with some general 
comments. While the Christendom idea was alive and well in Europe, the 
principle that theological education was the work of the Church sat well 
with placing the task within the university, since society and the 
universities were, conceptually at least, located within the faith 
community. Universities more recently, however, have operated within 
the enlightenment paradigm, as described by Wolterstorff.3  

Schleiermacher provided a theoretical rationale for the place of 
theology within this paradigm. He defines theology as a positive science 
rather than a pure science,4 rooted in something historically specific and 
cultural - the Christian Church - rather than universal principles.5 But this 
does not necessarily bar it from the university. The university has the 
right to examine Christianity from an historical perspective and assess its 
essence philosophically. It also has a duty to contribute to society by 
providing the theoretical basis for leadership of the Church.6 Karl Barth, 
as �both a child and a critic of the enlightenment�,7 was more negative 
about the �fateful incursion of reason�8 into theology, but he too found a 

                                                        
1 Quoted in David Heywood �A New Paradigm for Theological Education?� Anvil, Vol. 17, 

no. 1, 2000, pp. 19 - 27, p. 19. 
2 Dr. Martyn Lloyd-Jones, Training for the Ministry (London: London Theological 

Seminary, 1983), p. 9. I have relied upon the literature from the UK more than from any other 
European source. There seems to be a concentration of material in this area, probably because 
the evangelical colleges have had a varied and extensive relationship with national 
accreditation for some time.  

3 Nicholas Wolterstorff,, �The Travail of Theology in the Modern Academy�, in Miroslav 
Volf (ed.), The Future of Theology: Essays in Honour of Jurgan Moltmann, (Grand Rapids: 
Eerdmans, 1996), pp. 35-46. 

4 Freidrich Schleiermacher, A Brief Outline of the Study of Theology, tr. Terrance N. Tice, 
(Richmond: John Knox Press, 1966), pp. 22, 23 and 125. 

5 Tice defines more precisely Schleiermacher�s idea of a positive science as consisting of 
three parts. It refers directly to actual historical experience, it operates within a given social 
relationship and it serves a practical function. Tice�s Introduction in Schleiermacher, A brief 
Outline, p. 14. 

6 David H. Kelsey, Between Athens and Berlin, (Grand Rapids: Eerdmans, 1993), pp. 15-18. 
Cf. Christopher Duraisingh, �Ministerial Formation for Mission: Implications for Theological 
Education�, International Review of Mission, Vol. LXXXI, no. 321, January, 1992, pp. 33-45, where 
Duraisingh outlines models of theological education, including Schleiermacher�s. 

7 Bernard Ramm, After Fundamentalism, (San Francisco: Harper and Row, 1983), p. 14. 
8 Stephen N. Williams, Revelation and Reconciliation, (Cambridge, Cambridge University 

Press, 1995), p. 56. 
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place for the exegetical hard work of the scholar of the university by 
placing sufficient distance between the Word and the text.  

New post-enlightenment attitudes developing within the universities 
have, more recently, made easier the relationship between the Church�s 
task of training Christian workers and the secular universities, such as 
studies by Polanyi,9 Kuhn10 and Gadamer.11 All of these have combined to 
make pre-investigative intellectual or faith baggage more respectable 
because of its inevitability and because of its place in the process of 
knowing. Finally, today�s universities are becoming more accountable to 
society and its needs. The training for key professions such as medicine 
and law has always had at least one foot in the universities in the UK. 
Increasingly, governments concerned with obtaining short-term 
justifications for their expenditure on higher education have had the 
effect of moving societal utility closer to the centre of debate than ever 
before. 

Among evangelicals in Western Europe in the earlier part of this 
century, the division between public and private belief became 
particularly prominent because of their loss of public influence and the 
exacerbating factors of a Keswick pietism and a pre-millennial hope.  
With the university clearly located in the public sphere, and the 
evangelical faith defensively located in the private, a revolution of 
attitude was required before any engagement with theology in the 
academy could be considered. Even more importantly, the conclusions of 
the faculties of theology in the universities on the evangelicals� 
foundational subject, Scripture, caused evangelical believers to avoid 
academic theological work coming out of the universities, as it was 
viewed as deeply damaging. They were unable to accept the results of the 
work of critical scholarship or incorporate it in any way into their faith. 
When evangelicals re-engaged, they had to face up to the methodological 
issue. Fundamentally, they have done this by adopting a divine/human 
division, enabling them to talk with non-Christian scholars on common 
ground. So, they allowed the text of the Bible to be discussed as a human 
writing without constant recourse to the Church�s point of view that it is 
the Word of God; they allowed Church history to be dealt with as a saga 
of human cause and effect without always invoking the categories of 
providence and miracle; and they permitted historical theology to be 
studied as a history of ideas without always making reference to the work 
of the Holy Spirit in leading the Church into truth. As the pressure to 
defend itself in enlightenment terms and with enlightenment weapons 
has decreased, Evangelicalism�s preoccupation with the inerrancy debate 
                                                        

9 Michael Polanyi, Personal Knowledge, (London: Routledge and Kegan Paul, 1958). For a 
fundamental explanation of what he seeks to do, see pp. vii-viii. 

10 Thomas S. Kuhn, The Structure of Scientific Revolutions, (Chicago: University of Chicago 
Press, 1962). 

11 Hans-Georg Gadamer, �The Universality of the Hermeneutical Problem� in Joseph 
Bleicher, Contemporary Hermeneutics, (London: Routledge and Kegan Paul, 1980), pp. 128-140. 
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has been overtaken by the development of ideas related to the humanity 
of scripture and theology in the realms of hermeneutics and culture and 
by a growing interest in the idea of narrative.12 Now, evangelicals are 
beginning to ask for the acceptance of their assumptions within the 
secular academic environment and, so, for a place at the university 
theology table.13 To the extent that this occurs, hopefully, it will give 
academic space for an overdue exploration of the patterns of relationship 
between their beliefs about God and his Word on the one hand and the 
text of the Bible and the events of history on the other. In some post-
communist lands, there has often been an increased openness by society 
and the universities towards evangelicals on the basis of the principle of 
freedom of religion and equal opportunity for all groups in society. 

There is a variety of relationships offered to evangelical colleges by the 
universities of Europe. At one end of the spectrum there is the embedding 
of the college deeply inside the structure of the university, in the nature of 
a university school or department. At the other end there are the 
validation arrangements that leave the college very much at a distance, 
with university inspectors and external examiners visiting the college 
from time to time. And there are plenty of arrangements located in 
between these two extremes. Of course, the arguments that follow will 
apply with greater or lesser force depending on the type of relationship 
agreed, but all apply more or less to the awarding of a university or 
nationally accredited degree to an evangelical bible college or theological 
college student. 

 
 

The case against University or National Accreditation 
of Evangelical Programmes 

 
Firstly, the charge is that it reinforces elitism in the Church. On dissection, 
there seem to be two inter-locking points made here: firstly, an attack on a 
professional class as the ruling elite of the Church; and, secondly, an 
attack on the idea that Christian service is best prepared for by a form of 
education not open to all. These two issues need a certain separation. On 
the matter of professionalisation, the idea that a ruling group is created 
by special knowledge is an enlightenment concept that is passing away in 
many areas of the Church in Western Europe but sometimes finds 
                                                        

12 Alister McGrath, A Passion for Truth, (Leicester: Intervarsity Press, 1996), pp. 107, 166-
173; Stanley J. Grenz, Revisioning Evangelical Theology, (Illinois: Intervarsity Press, 1993), pp. 
70-71; Clark Pinnock, Tracking the Maze, (San Francisco: Harper and Row, 1990), p. 186; John 
Stott, �Theology: a Multidimensional Discipline� in Donald Lewis and Alister McGrath (eds.), 
Doing Theology for the People of God: Studies in Honour of Jim Packer, (Leicester: Apollos, 1996), 
pp. 12-15. Key names in the area of culture and theology would be Kraft, Hesselgrave, Heibert 
and Conn. 

13 McGrath, A Passion for Truth, p. 243. Theology tables are increasingly becoming 
religious studies tables at UK universities and the dynamics in such situations are often 
different, although not necessarily less attractive, for evangelical theological educators. 
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support in those countries more recently open to the possibilities of 
degree in theology awarded by the state system.14  On the second issue of 
the colleges offering a form of education not open to all, the charge must 
be weakened by the knowledge that over 40% of late teenagers now go 
forward to Higher Education in the UK and the percentage is rising in 
most countries across Europe. Yet, for a phenomenon (evangelical 
theological education) that used to pride itself on training the �foot 
soldiers� or the �gap men� of the Church, the charge of elitism must be 
taken seriously.  

Secondly, there is the charge of compromise because of the need to 
balance the interests of two different types of education. Evangelical 
Colleges are especially concerned with personal and spiritual 
development; with a type of knowledge of God that goes beyond the 
academic; and, with training for Christian service - especially evangelism. 
The universities have a considerably different agenda. The sting has been 
taken out of this charge somewhat by the movement of the universities to 
take more account of personal development and vocational competence 
which has, more recently, facilitated the use of the universities by the 
colleges. It is clear, however, that there will never be an exact fit between 
the two forms of education. Such religious particularities as the practices 
of evangelism, prayer and worship would not fit the secular university 
mould and the academic study of these subjects alone would never be 
enough for the evangelical Colleges.15 The usual responses of the colleges 
is to place these matters in the week as extra-curricular activities and 
lectures, but this leads to the modified charge that undergraduate degree 
work tends to swamp the time spent in college,16 and it is a common 
complaint that staff find it hard to maintain the commitment of students 
to extra-degree activities, if they require a substantial amount of time. 
Yet, part of the ethos of an evangelical College is located within these 
very areas. 

A third charge, often associated with the views of Dr. Martyn Lloyd-
Jones, is that those outside the Church should not be making judgments 
as to how people are being trained for Christian service, or who is 
                                                        

14 See �Is the Term Professional a Suitable Description of Theological Education?� 
www.theologicaleducation.org  accessed October 2005. 

15 For a useful discussion of theological education as training in discipleship, cf. Gustavo 
Gutiérrez,  �The Seminary as a Context for Teaching Theology�, 
www.suenens.org/seminary_as_a_context.htm accessed June 2002. For a similar point about 
the place of academic work, see Tony Sargent, (Principal of International Christian College, 
Glasgow), The Value of Theological Education for Ministry and Service, address given to the 
Baptist Union Assembly, Scotland, October, 2001, privately printed paper, October, 2001, p4. 

16 This is a common charge. Edgar Lee, �Spiritual Dimensions of the Bible College 
Academic Program�, in Theological Education Today, January�June, 1987, p. 5.; James 
Plueddemann, �The Challenge of Excellence in Theological Education�, in Robert L. 
Youngblood (ed.), Excellence and Renewal: Goals for the Accreditation of Theological Education, 
(Exeter: Paternoster, 1989), who says �in practice it is almost impossible to have an emphasis 
on both [academic and practical]�, p. 7. 

http://www.theologicaleducation.org
http://www.suenens.org/seminary_as_a_context.htm
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suitable to serve.17 That this happens, to an extent, in most present 
validation systems cannot be denied. The universities approve the 
curriculum, the bibliographies and the modules - that is, they have a say 
in what subjects are covered and what books are read. They moderate the 
examinations and ultimately decide who passes and fails the degree. 
Most significantly, they set academic threshold levels for the entry of at 
least the majority of students to the degree programmes. Generally, at 
least in the UK, all of this is done in a spirit of trust, which allows the 
college a large say in the whole process.  However, in such arrangements, 
content and level are intertwined and it is not enough to argue that level 
is for the university to deal with and content for the college.  

It is fair to respond to this criticism by asking whether society should 
not have a say in the education of those who are trained to work within it. 
Christian service is not shouting at people from a distance, but is best 
done in relationship with those to whom you minister, and by people 
who have a foot in both camps. It follows that secular society and its 
attitudes have a role to play in theological education and, if this occurs, it 
helps to combat �fortress Evangelicalism�. The judgment as to whether on 
balance this is a good thing may need to be made on the basis of the 
extent of involvement of the university and the areas in which it becomes 
involved, coupled with a judgment as to whether this damages, in any 
way, the essential areas of evangelical training. Historically speaking, in 
the best validation arrangements, the practical outworking of the 
relationship between university and college seems to have had a mostly 
positive effect, and it is just such a utilitarian judgment that should carry 
the most weight on this issue. 

A fourth charge is that, in a university accreditation situation or other 
college/university relationship, there is inevitably a subtle transfer of 
university attitudes that are at odds with the job of Christian service 
training. The �rationalist tradition� may be passed on to students in the 
study of liberal theology and sometimes the answering of this tradition in 
its own terms leads to a false perception of Christian theology and 
sometimes also to doubt.18  Further, Conrad Gemph, writing in the Baptist 
Times, talks of the tension between the open acceptance of a Christian 
community and a tough academic admissions policy, the scriptural 
injunction not to judge and the awarding of �A� or �B� grades to students.19 
A related charge is that the role model for Christian service presented by 
the lecturer involved in higher education is damaging; that skill in critical 
debate and the ability to pass on information and ideas at a high level, 
presented to the students as �the act to follow� in Christian service, can 
                                                        

17 Lloyd-Jones, Training for the Ministry, p. 5. 
18 Oliver Barclay to Derek Tidball, dated June 25th, 2001. He adds that this is at the root of 

�a good deal of disappointment about the existing Bible Colleges� and that potential students 
are being advised to go elsewhere or take a correspondence course instead. It is difficult to 
gauge the extent of this discontent and practice from hearsay.  

19 �Bible Colleges Must Play by the Rules�, Baptist Times, March 9th, 2000, p. 12. 
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only weaken the effectiveness of Christian workers.20 All involved in 
College work today have to admit that these things do happen with some 
students and that there are inherent dangers in the system presently 
operated. There are certain positives. For instance, the ability to think 
with mature critical judgment is an important outcome of good university 
education. There are negatives to be weighed against and colleges need to 
work hard to try to offset them, and often do. 

Fifthly, as Heywood noted, a product of the university academic 
paradigm is that the content and method of education �are defined by the 
internal structure of the discipline as it has developed over the course of 
history�,21 rather than being defined by the use to which the knowledge 
and skills are to be put in the Church and the world today. Theology has, 
over its history, created a complex, inter-locking structure of biblical 
studies, Church history, theology, and, more recently, practical theology 
that can exist without contextual application to ministry. In general, the 
methodology in theological education has been to work primarily with 
books, lectures and arguments rather than people. In other words, 
academic theology is done with a certain detachment and innate 
conservatism. Because of this, the link between formal learning and useful 
practice is not always proved and, once in Christian service, much of the 
learning is not seen as relevant.22 This criticism must be accepted in some 
ways but not in others. It cannot be accepted as a plea for an exclusively, 
or almost exclusively, vocational curriculum. It needs to be accepted as a 
plea for an over-riding vocational intent and a request for balance 
between the academic and the vocational, which, although difficult, is not 
always impossible in a sympathetic accrediting system today. 

Lastly, and practically, a university accreditation can cloud the 
motives and intentions of the students � in their decision to come to the 
college, in the way they conduct themselves in their studies, and in the 
sort of jobs they look for on graduation. In a country where to be a 
graduate is to acquire status and significantly enlarged employment 
prospects (and this is still true of most if not all countries in Europe), this 
is a real danger. In colleges with precarious finances, it is a great 
temptation to accept the unsuitable for the sake of keeping the college 
open for the suitable. 

 
 

                                                        
20 Graham Cheesman �Competing Paradigms in Theological Education Today� Evangelical 

Review of Theology , 17:4, October 1993, pp. 484-495, p. 487. 
21 David Heywood, �A New Paradigm for Theological Education�, Anvil, Vol. 17, No. 1, 

2000, pp. 19 - 27, p. 21. 
22 For similar criticisms, see Lloyd-Jones, Training for the Ministry, p. 3, Lesslie Newbigin, 

�Theological Education in a World Perspective�, in Churchman, vol.94, no. 3, 1979, pp. 105-115, 
pp108-109, John Frame, �Proposals for a New North American Model� in Harvie M. Conn and 
Samuel F. Rowen (eds.) Missions and Theological Education in World Perspective, (Farmington 
Michigan: Associates of Urbanus, 1984), pp. 371-372. 
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The case for Theological Colleges adopting a working relationship with 
University or National Accreditation 

 
Firstly, it helps to avoid obscurantism. The penalty of non-involvement in 
academia, for a group, is often obscurantism in its literature and its belief 
system. This forces thinking people to make a stark choice between their 
faith or their learning - either that or a strict compartmentalisation of the 
two in their minds. It is, of course, a trick almost impossible to bring off, 
because we are all influenced significantly by currents in modern thought, 
consciously or unconsciously. A repudiation of the thought of the 20th or 
21st centuries is often simply a condemning of ourselves to think not in 
Biblical categories, but in those of the 19th century. Such an attempt to 
compartmentalise thinking from the flow of academic thought had led, to 
an extent, to the crisis faced by evangelical thinking this century. Dr. Rolf 
Hille from Tübingen suggested at a recent WEF Theological Commission 
conference that, while liberals were busy building bridges across the 
divide between faith and society, reformed thought was busy building 
intricate theological castles on one side of the river.23 It would be unfair to 
say that all those who choose the non-university way in theological 
education fall prey to obscurantism. However, a relationship with 
academia helps to safeguard Evangelicalism from this trap, into which it 
has certainly fallen in the past.  

A second and related argument is that involvement in the academy 
has an opening up effect towards fellow Christians. As Goldingay says, 
the very bracketing out of the believing community by academics �has the 
potential to enable us to handle questions of interpretation and truth 
more openly than may be the case in the believing community with its 
commitment to the tradition�.24 Kirby used to express a similar hope for 
London Bible College, that its deliberate involvement in the academy 
would create a meeting place for Christians of various traditions, around 
an academic agenda. Unfortunately fissiparous evangelicalism has also 
decided to divide on whether we should be involved in the academy or 
not, so the overall level of unity has hardly been raised by the university 
connection. 

Thirdly, a relationship with the secular academy fits well with an open 
view of theology, one closer to the task of mission than to the ossification 
associated with traditional definitions of the faith. This argument is that 
the justification for evangelical theology to engage with the academic 
enterprise of society arises from the nature of theology itself. None of us 
lives within one community of ideas only. We live as members of the 
overlapping communities of Church and culture.25 Or, to put it another 
way, the Church is in the world and part of theology�s task is to operate 
                                                        

23 Personal recollection. Unfortunately, details not recorded. 
24 John Goldingay, Models for Interpretation of Scripture, (Grand Rapids: Eerdmans, 1995), p. 

237. 
25 Terrance W. Tilley, Postmodern Theologies, (New York: Orbis, 1995), pp. 167-168. 
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on the interface between the two. This interface is often found right in the 
middle of the Church�s beliefs, not simply on the edge. Theology has 
always been expressed in categories of thought taken from the intellectual 
culture of the times. It is, to an extent, inevitable and also, to a degree, 
good practice. As well as being universal, theology must also be localised 
in space and time. It is the saying of the Word in the context of a specific 
world. This �second pole� of theology is necessary if the communication of 
the Word is to be faithful, because how the Word is heard depends upon 
the categories of thought, the cultural language, of the recipients. A 
contextualised Word is necessary if it is to be relevant to specific issues 
and problems facing a group of people at a particular time, and it is 
necessary if it is to be faithful to its task of judgment because all judgment 
of the world of ideas and practices needs to be specific. There is also no 
doubt that this second pole of theology contributes to the Church�s 
progress in understanding the Word of God. Theological attitudes can 
sometimes be unlocked when a philosophical structure or a set of cultural 
assumptions change - such as views of the role of women in the Church. 
One�s understanding of theological ideas can be enlarged by scientific 
understanding - such as the extent of creation. A better understanding of 
the humanity of Scripture was also discovered by modern critical 
methods. It is this element in theology, its rootedness in human patterns 
of thought, which argues for close engagement with the academy. 

Fourthly, the Churches and their Colleges have a certain right to be 
served by society, where it is possible and beneficial. This was 
Schleiermacher�s partial justification for theology in a modern 
university.26 Christians pay taxes and so they and their children are 
entitled to grants or loans while studying. Churches contribute to society, 
so should be able to access the benefits of a university. Society will, 
naturally, impose conditions on the giving of grants and sharing in a 
university�s life, so it is up to the colleges to decide if they can meet these 
conditions and function faithfully within them. Colleges convinced by 
this argument have decided that the present congenial atmosphere in the 
universities created by a greater appreciation of the importance of 
vocational training and personal development, and by the dying of the 
old liberal attitudes to evangelicals, means that a relationship is not only 
theirs by right, but overall is profitable for the task they are trying to do.  

In practice, a domino effect is created in most countries where 
students in evangelical colleges are able to access government funds for 
their studies if they are engaged in an accredited degree programme. 
Once one college enters into an agreement with a university to make this 
possible, it becomes the college of choice for most students and so other 
colleges have to follow suit to survive. 

Fifthly, university accreditation can be regarded as a form of 
contextualisation. It is accepted, even expected, practice today in 
                                                        

26 See the discussion of Schleiermacher�s views earlier in this article. 
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developing world missionary situations, to work towards the 
contextualisation of theological education in the areas of structure, 
content and teaching methodology. Yet often the very people who argue 
for contextualisation �far away� in mission are reluctant to acknowledge 
its necessity �at home�. University degrees are the contextual pattern of 
tertiary education in Europe today and, the advocates of such degrees in 
Christian training say that you need very good ideological reasons to 
refuse to contextualise theological education into our own society. 

 
 

In Conclusion 
 

We must say that the balancing of issues in such a complicated subject as 
this has, in the end, to be personal, or on a school-by-school basis. My 
own conclusions, as someone who has been closely involved in decision 
making in this area and working with the results of such decisions for 
some years, are as follows. 

Firstly, the conclusion must turn on pragmatic issues. There is no 
ultimate principle that denies to the colleges the very possibility of such a 
relationship, if it is handled to advantage.27 

Secondly, although there has been already some damage done to the 
colleges by the new relationship with secular academia, the damage done 
by the obscurantism and marginalisation that would have resulted if the 
colleges had stayed away, would probably have been greater. 

Thirdly, there are sufficient positive advantages for the colleges in 
being a part of the university area, not least in access to, and involvement 
with, current thought and best educational practice, to commend the 
relationship provided that the negotiations preserve the essential nature 
of evangelical theological education intact. 

Fourthly, the greatest damage is done if academia is allowed to 
occupy a controlling position. The colleges should continue to stand for 
balance between academic, vocational and spiritual development, and the 
interpenetration of these three or, as Grogan happily describes it, a form 
of perichoresis, each bringing the others to fullness of equality in life and 
function in a college. For most colleges, this is an ideal still waiting to be 
fulfilled and the relationship with academia has not made it any easier in 
the last 20 years. 

Fifthly, if the Colleges are not to abandon a large part of the field of 
Christian training they must also continue to offer non-university courses 
without the barrier of academic entrance requirements. It would be a pity 
if a variety of colleges operating on different levels emerged. A better 
                                                        

27 �[T]he task of theological education cannot simply be handed over to the universities. It 
is the task of the church, and the church must take the responsibility. But, provided the proper 
independence is maintained on both sides, the opportunity to do theology in a university 
setting is something which must be welcomed.� Lesslie Newbigin, �Theological Education in a 
World Perspective� p. 115. 
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pattern would be for colleges engaged in university level work to make 
more provision for those who should only take college courses, thus 
avoiding having unsuitable people in degree work, and inhibiting the 
growth of a group of Colleges and training schemes operating at a lower 
or obscurantist level.  

Finally, there is a fundamental inadequacy about a university 
affiliation. It is of two parts. Firstly, the university can, and should, only 
accredit the academic level of the validated courses. It has no interest or 
expertise in spiritual development or practical Christian ministry 
effectiveness. This must be regarded as a very inadequate accreditation 
by all colleges who see these things as equally important with the 
academic. Secondly, the university accredits on behalf of society, but for a 
Christian college training Church and mission workers, that cannot be 
enough. The principle of servant-hood requires that the role of the 
colleges is to serve the Church and mission societies. Indeed, the very act 
of accreditation with a university often causes significant suspicion of the 
college in the minds of the Church and mission leaders. 

Somehow the accredited college has to ensure holistic effective 
programmes are carried out on behalf of the Churches and societies. We 
need to look again at the role of the evangelical accrediting agencies in 
providing that public �yes� of the evangelical community to the work of 
the colleges in providing fully equipped future leaders and workers for 
God�s Church. 








